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Rationale.--Guidance may be considered as an outgrowth of the
industrial revolution, urbanization, and immigration. These forces
brought unknown complexities into jobs, society, and interpersonal
relations} hence, a need for guidance was established.
During the past half century, guidance in the United States has
experienced considerable growth. When the Boston Vocational Bureau
was established in the early 1900's, the main concern of guidance was
choosing a vocation. According to Frank Parson, the director of the
bureau, young people needed assistance in choosing occupations, pre
paring themselves for them, finding openings in them, and building up
careers of efficiency and success. Thus, guidance was geared in that
direction.
As rapid changes began to take place in our society, the main
emphasis of guidance was altered to include personal and social guid
ance. In today's schools, guidance is no longer regarded pre-eminently
as vocational guidance, for it is realized or recognized now that an
individual may need guidance for academic, personal or social problems
even when his vocational problems have not yet emerged or have appar
ently been resolved.
In earlier years, organized guidance was limited, to a great extent,
1
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to high school and college levels. Today, we are recognizing the guid
ance needs of individuals from childhood through adulthood.
Personal problems cannot be divided effectively into vocational,
personal or educational because all problems are considered guidance
problems. Lester D. Crow and Alice D. Crow comment, ". . . as now
interpreted, guidance touches every aspect of an individual's per
sonality — physical, mental, emotional, and social."
The need for guidance has been recognized throughout the coun
try. The National Defense Education Act of 1958, which was instrumen
tal in the establishment of National Defense Act Counseling and Guid
ance Training Institute Programs, focused the attention of the nation
on guidance. Because there is a wide awareness of the present scope
and importance of guidance, guidance has become an integral part of the
school's program.
Within the larger framework of guidance, school counseling per
vades every aspect of the pupil's school life since it contributes to
his own self-understanding and growth. In working with the adjustment
problems of high school and college students, counseling is the most
frequent method of meeting individual problems.
Counseling is significant because it provides the environment with-
in which the individual student is stimulated to think through his situa-
tion and develop plans and attitudes which will help him meet his diffi
culties and solve his problems. In addition, counseling is significant
Alice D. Crow and Lester D. Crow, An Introduction to Guidance
Principles and Practice (New York* American Book Company, 1957),
p. 12.
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for individuals since it enables them to examine their own planned actions
or behavioral changes in a non-threatening environment. Counseling is
designed to bring to the client a greater degree of happiness and satis
faction which enables him to function more effectively in his environ-
ment.
Counseling may deal with a variety of subject-matter brought to
it by the counseiee. Regardless of the specific nature of the problem,
counseling is centered on the past, the present, and future actions,
feelings, and functions of the counseiee.
The over-all aim of counseling is to help the individual enhance
his capacity so that he may function more readily and effectively in
his present-day society. In order to achieve this goal, changes in
the feelings and thoughts of the individual should be brought about.
Buchheimer and Baiogh feel that change is a legitimate aspect of the
counseling process. They comment thusly:
. . . through the process of the counseling conver
sation the individual will revise his distortions and
thereby alter his behavior.1
It is the writer's opinion that changes come about in an indi
vidual as a result of counseling. As a part of its Counselor-Education
Program, Atlanta University utilizes children of elementary and secon
dary school ages in practice counseling experiences for counselor train
ees. This, in effect, operates as a student guidance center.
In order to determine if the services offered in a student coun
seling center are worthwhile, it would be of great value to know what
'Arnold Buchheimer and Sara Carter Balogh, The Counseling Rela
tionship (Chicago: Science Research Associates, 1961), p. X.
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effect the services offered by the center have upon the clientele which
the center serves. It is important to know the client's feelings about
the counseling experiences since, in the long run, it is he who must
state, in his own version, whether he is any better or any worse off
as a result of counseling.
In this study, the writer investigated the effects of counseling
upon personality change of individuals who availed themselves of the
services of tha Atlanta University Counseling Center. Likewise, the
services were evaluated to provide the needed data for analyzing the
present services in terms of improving, expanding or discontinuing
present services.
Counseling and guidance can be an effective instrument of the
school in its attempt to provide services suitable for the attainment
of the basic goals of general education. In an attempt to measure and
determine the impact which these services have on the lives of indi
viduals, Boy and Pine remind us that:
Measuring the outcomes of counseling is basically a
method of measuring human behavior and personality for
if counseling has been successful then positive behavorial
changes have taken place.'
Thus counseling and guidance should function as a means to the
end that each person becomes a more productive individual as a result
of his educational experiences. Also, the counseling and guidance pro
cess should result in a much higher level of integration of the know
ledge and skills, both academic and interpersonal, that go to make up
a worthwhile and well-rounded adult.
'Angelo V. Boy and Jerald J. Pine, Client-Centered Counseling in
the Secondary School (Bostons Houghton Mifflin Company, 1963), p. 23^
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Evolution of. the problem.—The writer's interest in this subject
was an outgrowth of observation of clients made by the 1967 NOEA Guid
ance and Counseling Institute members during the practicum experiences.
It was observed that the clients' problems ranged from problems of per
sonal adjustment such as self-reliance, to problems of social adjustment
such as feeling of belonging or getting along with others. The Insti
tute members were zealous in their desires to help their clients with
their adjustment difficulties.
A review of the literature revealed little evidence that coun
seling resulted in behavioral changes. The researcher was not satisfied
with the conclusions of Eysenck and others who questioned the value of
counseling. It is possible that other studies lacked the degree of
specificity needed to support the practice of counseling. This investi
gation was an attempt to study this problem with techniques employed in
investigating outcomes of teachers. It was hypothesized that, with
clearly defined objectives and methods designed to accomplish those ob
jectives, changes in behavior would result.
Contribution to educational research.—It was hoped that tte find
ings of this investigation would provide useful data that could be em
ployed in making certain decisions regarding education of psychologists
and counselors and also regarding cooperation between the university and
the community.
It was generally recognized that school counselors were assigned
responsibility for providing counseling services to more students than
they can adequately serve. Therefore, the university's counseling prac
ticum could supplement the work of the school counselor.
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Knowledge of outcomes should enable counselor-educators to modify
practicum experiences if necessary or to recognize the value of the
practicum and therefore exploit potentialities with maximum zeal.
Statement of the problem.—The problem with which this study was
concerned was that of determining the effect that practice counseling
sessions, as part of training in counseling and guidance, would have on
high school enrol lees.
Purpose of the__study_.--The major purpose of this study was to
determine what students received from a counseling experience which
recognized its primary purpose as that of providing practice experiences
for counselor-education students, and also to determine what effects
these experiences had on personality changes of those students who served
as clients.
The specific purposes of this study were as follows:
1. To ascertain the extent to which the subjects experienced
changes in their personal and social adjustments.
2. To determine the extent to which the students experienced
changes in their vocational preferences.
3. To determine the opinions of the subjects as to the value
of the counseling experiences.
Limitations of the study.—The major limitation of this investiga
tion was the fact that no attempt was made to attribute changes in be
havior to a specific phase of the counseling relationship which was ex
perienced by subjects. The counseling practicum was a structured ex
perience designed to develop the global counseling skills of the train
ees. The above statement suggests that the findings of this investiga
tion cannot be applied indiscriminately to settings significantly dif
ferent from the one used in this study. Another limitation of this
7
study was that the sample was small and purposively selected.
It must be pointed out that the professional integrity of the
counselor-education students and staff assumed that the welfare of the
clients was not to be neglected. There was no fear that counseiees
would be used as "guineas pigs". The concern here was the inability to
attribute specific changes in behavior to specific experiences in the
counseling practicum.
kQga.lg-gnd period of study.—This research was conducted during
the Summer of 1968, at Atlanta University, Atlanta, Georgia.
Descripti£n^of_subjects. —The subjects included in this study were
students in the tenth grade at Luther Judson Price High School who at
tended the counseling center at Atlanta University.
Description of instruments..—The writer used the instruments
described as follows!
1. The Kuder Preference Record (Vocational) was given to determine
characteristics such as needs, values, and motivations. In addition,
this instrument was used because "personality traits have also been found
to be related, in some instances, to interests as measured by the Pre
ference Record."
The Kuder Preference Record (Vocational) measures preferences in
ten broad areas: Outdoor, Mechanical, Computational, Scientific, Per
suasive, Artistic, Literary, Musical, Social Service and Clerical. The
one hundred and sixty-eight items on the test are arranged in triads and
Donald E. Super, Appraising Vocational Fitness by Means of
Psychological Tests (New York: Harper and Brothers, )9kS), p. 463.
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the respondent indicates which he would like most and which he likes
least. Reliability coefficients of the Kuder Richardson range from .85
to .92.
2. The California Test of Personality was administered to deter
mine the social as well as personal adjustment of clients. This test
scores Self-reliance, Sense of Personal Worth, Sense of Personal Free
dom, Feeling of Belonging, Withdrawing Tendencies, Nervous Symptoms,
Total Personal Worth; Social Standards, Social Skills, Anti-social
Tendencies, Family Relations, School Relations, Occupation Relations,
Total Social Adjustment, and also Total Adjustment.
3. A pupil evaluation opinionnajre, constructed by the writer,
to obtain the clients' opinions of the counseling experiences, was used.
This opinionnaire was so constructed that the writer was able to make an
adequate evaluation of the counseling experiences offered in terms of
how the clients viewed them.
Definition of terms.—The special terms used in this study were
defined as follows:
1» Counseling — An interpersonal relationship in which the
counselor assists a client to accept himself, to adjust
more effectively to his environment, to develop personal
decision-making competencies and to formulate as well as
implement plans for his future development.1
2» Personality -- As measured by the California Test of Per
sonal ity, refers to the manner and effectiveness wi th
which the whole individual meets his personal and social
problems. Also, indirectly, personality refers to the
manner in which an individual impresses his fellows.
'Lecture given by Dr. H. E. Char 1 ton to the NDEA Guidance and
Counseling Institute, December 15, 1967.
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Research procedure.--The descriptive survey method of research was
used. The following is the procedure used by the writer in this study:
1. The subjects, purposively selected, received individual
counseling between pre- and post-tests.
2. The subjects were administered the California Test of Per
sonal ity prior to the counseling experiences and again, at the termina
tion of the experiences. Scores on the pre- and post-tests were compared
and significance of differences between the two were noted.
3. The Kuder Preference Record (Vocational) was administered as
pre- and post-tests. Differences between the two sets of test data were
noted.
k. The counselees1 opinions of the counseling experiences were ,
secured through use of an opinionnaire which was designed for this
specific purpose.
5. All data were shown in tabular form with a narrative descrip
tion and interpretation accompanying each table. Changes in the behavior
and characteristics of individuals, as well as the group, were noted.
Survey of the related literature.—In attempting to survey the
literature related to the theme of this study, the writer found pub
lished research regarding positive as well as negative results and out
comes of counseling. A study was conducted by Peter F. Merenda, research
assistant at the University of Wisconsin, to evaluate the outcomes of
counseling. This study was reported, by Rothney, as a part of the Wis
consin Counseling Studies. In this study, the subjects were divided into
two groups, counseled and non-counseled. The following outcome was
stated:
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The counseled subjects expressed a more favorable atti«
tude. In terms of persistency in educational and vocational
choice, as well as in carrying such plans through to ful
fillment, greater stability was indicated by the counseled
subjects.'
It was also noted that the data of this study strongly suggest
the desirable outcomes as measured by the set of evaluative criteria
used, may be enhanced by providing intensive counseling services to
high school students. The fact that the counseled subjects of this
study tended to show a pattern of more favorable early adult behavior and
attitudes indicates that special counseling is related to certain sig-
nificant and desirable results which are achieved to a lesser degree
by the unusual informal-type counseling that is typically offered in
the majority of our high schools today.
Carl Rogers was asked, at a counseling center, to give his opin-
pn regarding the outcomes of a particular case. He stated!
The outcome was very satisfactory. Criteria used were
the Q,-Sort, the Thematic Apperception Tests, ratings by
counselor and client, and follow-up interviews eight months
later. Tests were administered immediately after therapy
was terminated. Mr. Tapa changed from "drifting along with
the tide" to feeling in control of his life. He became in
creasingly creative and productive. Communication with others
and with his own self improved, and he felt wishful of con
tributing to society rather than being at odds with it.
His self-confidence and feelings of independence increased.
'john W. M. Rothney, Guidance _Practj_ces and Results (New York:
per and Brothers, 1958), p. 468.
2Arthur Burton, ed., Case Studies in Counseling and Psychp-
rapy (Engiewood Cliffs, New Jersey: Prentice-Hall, Inc., 1959),
3527
J!
Boy and Pine report that, as a result of counseling sessions, the
ent was able to make gains in the following areas regarding self:
1. More acceptant of self




k. More independent and self-reliant
5. More positive regarding her own perceptions
6. In the process of discovering herself
7. More positive, no longer has a feeling of
inferiority
8. Better able to make decisions
9. Less self-centered; doesn't feel the need to
be dominant in conversation with peers
10. Relaxed in social contactj feels that she can be
herself.1
In a later chapter, it is reported by Boy and Pine that during an
lescent girl's eleventh counseling session, a tape recorder was used
jssist readers in becoming more aware of what goes on between client
counselor in a client-centered relationship. It should be noted
I the transcript represents the optimum of what can be accomplished
« a client is involved in an effective interpersonal relationship
I a counselor. According to the outcomes of the counseling session,
client entered counseling deeply troubled, but as she became involved
;he counseling process certain changes took place. The client gradu-
- grew more aware of herself and some of the attitudes with her rela-
iship with others and her school work. In addition, as she became
'Boy and Pine, loc. cit., pp. 184-135.
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i troubled, she found herself better able to relate to people and to
:it from the classroom experience.
In the Jenson's Phoenix Study, Ralph E. Jenson studied pupil re-
Ion to the guidance program in the Phoenix Arizona Union High School
Ing the 1952 academic school year. The criteria of the study was
lent feelings. A twenty per cent random sample of eight thousand
tnth through twelfth grade boys and girls in seven high schools in
>nix was selected. Jenson had a number of interesting findings. The
owing is illustrative of this:
Over sixty per cent of the pupils believed coun
selors had helped them "very much" or "some". Eighty-
one per cent felt they had received positive help in
understanding their abilities, interests, ambitions, and
personality. Sixty per cent indicated they had received
help in making progress toward realistically chosen goals.
In a study by G. H. Watson (1961) three groups of students, who
been referred for intensive counseling, were compared. One group
pted and made use of ten interviews, the second group denied that
needed help and the third group did not respond at all. Two years
r a report of the first group stated: ". . .they were also more
essful in dealing with academic failure, and more able to make valid
1 sions about withdrawal."
Dugaid S. Arbuckie feels that client statements about counseling
1 d seem to be one of the most genuine ways of answering the question
\ is happening as a result of counseling.
1 Bruce Shertzer and Herman J. Peters, Guidance: Techniques for
; vidual Appraisal and Development (New York: The Macmillan Com-
j , 1965), p. 356.
2David P. Campbell, The Results of Counseling Twenty-five Years.
J r (Philadelphia: W, B. Saunders Company, 1965), p. 17.
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A number of junior high school boys comment this way about the
icts of counseling:
"It's made me confident - sort of better able to
do things."
"It's made me less afraid - I don't fear new
people or new things."
"It has enabled me to face the issue of being
dominated."
"It enabled me to stop fighting things in my life
which were really, now that I look at them,
unimportant."1
In addition, as a result of a counseling session, Arbuckle writes
« erning a client that the strength the client gathered was not just a
I ing phase. The client become more capable of standing on his own
i } he became more of a responsible individual, capable of standing
i nd answering for himself and willing to do so. He was given no
i cine and no cure but through a warm and human relationship which
f xperienced with a skilled educated person who respected him and who
i rstood him, he was able to marshal the strengths that he always had
« become a better person. "This is then the experience known as
c seling."2
Carl Rogers states regarding the outcomes of counseling: "If I
c arovide a certain type of relationship, the other person will dis-
c r within himself the capacity to use the relationship for growth and
c je and personal development will occur."
uugald S. Arbuckle, Counseling: Philosophy, Theory and Practice
( ton: Allyn and Bacon, Inc., 1965), p. B2.
2lbid.. p. 397.
^Carl Rogers, On Becoming A Person (Boston: Houghton Miff1 in
C any, 1961), p. 36.
Further, Rogers relates that in such a relationship as, previously
c ribed, the individual becomes more integrated and more effective. He
fc nes more like the person he wishes to bej he values himself more
h |yj he is more self-directing. Likewise, he becomes more accepting
i is attitudes toward others, seeing them as more similar to himself.
1 >receeding are some examples, according to Rogers, of changes which
v» >w know come about in individuals who have completed a series of
c seling interviews in a psychological relationship.
G. B. Worbis made a study in 19^7 in which an objective criterion
0 notional stability and a subsequent ten year follow-up were used.
1 i reported that a series of studies were conducted on a ninth grade
c i from a Flint, Michigan school. This class of four hundred and
s '-eight was divided into two comparable halves, one half was used as
a itrol group and received only the usual school guidance while the
e -imental half received intensive counseling over a three year period.
After the two groups were divided, twenty-four from each group
w tested by the Luria technique which is a method of using involuntary
m f responses to a word association test as an indication of emotional
s lity. According to the results, the experimental group tended to
b gm'ficantly more stable.
In comparison of an own-control group behavior and an equivalent-
c ol group in a controlled research, it was found: ". . . during
a ifter therapy the observed behavior of the client becomes more
s Jized and mature} during and after therapy the client increases in
a udes of self-acceptance, and this is correlated with an increase in
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acceptance of others.11
In a research, Rogers stated the following regarding the outcome
of clients who went to the counseling center at the University of
Chicago:
The careful evaluation of the research findings
enables us to draw certain conclusions such as these:
That profound changes occur in the perceived self of
the client during and after therapy; that there is
constructive change in the client's personality
structure, changes which bring him closer to the per
sonality characteristics of the well-functioning person;
that there is change in the directions defined as personal
integration and adjustment; that there are changes in the
maturity of the clients' behavior observed by friends.2
One of the most ambitious studies of the effects of counseling
was conducted by Rothney in 1953. Eight hundred and seventy students
from four Wisconsin high schools were randomly assigned to experimental
and control groups. Supervised counseling was available to the experi
mental groups during their high school days. Two follow-up studies of
the entire group were conducted. The first study was conducted two and
a half years after graduation and the second study was conducted about
five years later. Rothney reported the following findings:
The experimentals:
1. indicated more realism about their own strengths and
weaknesses at the time they were graduated from high
school;
2. were less dissatisfied with their high school experi
ence;
3. had different vocational aspirations;
Rogers, loc. cit., p. 228.
Rogers, loc. cit., p. 231.
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k. expressed greater satisfaction with their status five
years after high school and were more satisfied in
retrospect with their post-high school experiences!
5. participation in more self-improvement activities
after completing high school.'
As a result of the Arlington Study, regarding the evaluation of
the effects of counseling, some of the following findings were noted?
1. The guided students revealed a greater feeling of
security and felt confident that they would
eventually get the work that they wanted.
2. The guided students described themselves as better
adjusted on the job or in school than the unguided
students.
3. The guided students had better information about how
to meet their problems.2
The most impressive group of studies relating to changes in the
self-concept to the variables of counseling or psychotherapy are those
studies which were conducted at the University of Chicago Counseling
Center, directed by Carl Rogers. According to an article published in
the Spring 1962 issue of Journal of Counseling Psychology, in a 195^
study Butler and Haigh demonstrated that discrepancies between Q-Sorts
for Self and Ideal Self were reduced in counseled clients, particularly
in those clients judged most improved. In addition, it is reported that
Rosalind Dymond in 1954 developed an adjustment score for the Butler
Haigh Q-Sort and demonstrated significant increases in self-concept
adjustment scores concurrent with counseling. Also, in another study,
Rosalind Dymond Cartwright, in 1957, had clients describe themselves in
^Campbell, loc. cit., p. 23.
2John W. M. Rothney and Bert A. Roems, Guidance of American
Youth (Cambridge: Harvard University Press, 1952), p. 2*fO.
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relationship to three "important others" and found increased congruence
among three descriptions as a result of successful therapy. Likewise,
in 1954 Rudikoff studied comparative changes in perceptions of Self,
Ideal Self and Ordinary person as a function of client-centered coun
seling. She reported:
A tendency for all three concepts congruent as a result
of counseling and this increased congruence was maintained
over a six month follow-up period.'
These studies reviewed indicate that perceptions of self are modified
by personal adjustment counseling.
From the four mentioned studies it was found that:
The adjustment level and over-all concept con
gruence of counseled clients increased significantly
more than did that of client and non-client controls
over a comparable period.
It was concluded that educational-vocational coun
seling restores a normal level of adjustment and degree
of congruence among the clients' perceptions of himself,
his ideal self and other persons.2
It was reported in the book, Readings in Modern Me_thods of Coun
seling, that Victor C. Rainey conducted a study as his Ph.D. thesis
directed toward simple qualitative analysis of changes in self-
approval displayed by college student clients. The clients were pri
marily referrals to a psychological clinic conducted for college stud
ents. The number of interviews ranged between two and twenty-one per
cases*
In order to explore the possibilities used, all responses in all
]John E. Williams, "Changes in Self and Other Perceptions Fol.
lowing Brief Educational-Vocational Counseling," Journal of Counsel'
ing Psychology, IX, No. 1 (1962), 18.
2Ibid., p. 28.
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interviews of fourteen selected and completed counseling cases were
classified by the writer. Also, in order to qualify the verbalized
changes in self-approval taking place during counseling, a six category
check list was devised for the purpose of classifying all clients1 state,
ments in terms of self-reference with three significant categories re
lating to approval, disapproval and ambivalence. When the present
method was applied the following outcomes were noted:
Consistent differences were discovered between cases
judged to have been counseled successfully and those re
sulting unsuccessfully. In the successful cases there
was a preponderance of self-approval at the conclusion
of the contact. This shift in evaluation was not found
in unsuccessful counseled clients. The results are in
terpreted as being in accord with the hypothesis that
successful counseling involves essentially a change in
self concept.
In an experiment of clinical counseling in the Testing Bureau of
the University of Minnesota a counseled group was matched with a non-
counseled group of students on two criteria — degree of adjustment
and honor point. According to the results, students counseled in the
Testing Bureau were likely to be better adjusted than those who were
left to their own resources. Approximately two-thirds of the non-
counseled students achieved satisfactory adjustment as defined in this
experiment in contrast with four-fifths of the counseled group.
Arbuckle in her book Counseling: Philosophy, Theory and Practice
reports that in a I960 study by Baymur and Patterson four groups of
thirty-three underachieving high school students were studied. When
Baymur and Patterson compared the two counseled groups, they differed
'Victor C. Raimy, "Self Reference in Counseling Interviews,"
Readings in Modern Methods of Counseling, ed. by A. H. Brayfield
(New York: App1eton-Century-Crofts, Inc., 1950), p. k\3.
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significantly in Q-Sort adjustment change.
In \9kBt eight hundred and seventy sophomores in four Wisconsin
high schools were selected for study. These students were alternately
assigned to two distinct groups, experimental and control. The members
of the experimental group received intensive counseling; the members
of the controlled group received no counseling. According to an article,
"The Effects of Counseling Eight Years After" published in the 1958
issue of Journal of Counseling Psychology, the findings of this study
showed that for the population studied, counseling appeared to produce
desirable outcomes in terms of educational, vocational and personal
satisfaction and adjustment,- a degree of optimism in« outlook toward
the future was noted, also presistency prevailed in post-high school
endeavors when measured five years after high school graduation.
Leona Tyler, in her book The Work of the Counselor, cites a num
ber of studies which indicate the effects of counseling on personality
adjustment. One of these studies cited was conducted by Love in 1958.
For a group of individuals who had been counseled as opposed to a con
trol group who expressed a need for personal counseling but could not
arrange it, Love found some favorable changes in personality test scores
and reports from outside sources. Tyler also reports that when Martin
son in 1955 compared a counseled group with a "delay" group using George
Kelly's REP Test, it was found that the counseled group showed a sig
nificant increase in the number of positive dimensions which indicated
a growth in ability to describe or evaluate others in ways which would
contribute to good interpersonal relations.
Another study cited by Tyler is a 19^2 study by Aldrich. Aldrich
divided a number of freshmen girls who made low scores on inventories
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of social adjustment into two equivalent sub-groups. The controls were
given only the regular counseling for which they had applied; whereas
girls in the experimental group were given a special interview and per
sonally introduced to activities in which they expressed some interest.
At the end of the year when the groups were evaluated the experimental
group had improved significantly more than the controls on both in
ventory scores and ratings of adjustment and participation.
The next two studies which were reported by Tyler in The Work of
the Counselor are related to junior high school students. In a 1957
study, Caplan worked with a group of junior high school boys in a series
of ten group counseling interviews, and according to the results signi
ficant changes were found in self versus ideal self correlations in
addition to decrease in the number of classes in which "poor" citizen
ship grades were given. The Broedel, Ohlsen and Proff I960 study in
which group counseling techniques were used with ninth graders showed
that experimental subjects improved more than controls in acceptance
of self and others as well as in related behavior.
In the May 1963 issue of The School Counselor, it is reported
that a study of eighteen low-ability, low-achieving male students was
conducted during the 1965-66 school year at Eden Junior-Senior High
School located in New York. The subjects in this study were students
in the eight, ninth and tenth grades who had an I.O.. that ranged from
eighty to ninety-five on the Otis Quick-Scoring Mental Ability Test.
Also, each subject was repeating the grade in which he was currently
enrolled. According to the results, the brief contact counseling of
the low-ability, low-achieving students proved effective in improving
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the achievement, attendance, as well as interest in counseling activities.
Williamson and Bordin selected and studied approximately four
hundred students who had come to the University of Minnesota Student
Counseling Bureau before November 1 of their freshman year during 1933-
1936 to consult with a counselor about educational, vocational in addi
tion to personal problems. This group was designated as the experimen
tal group and each student in this group was matched with noncounseled
students on a college entrance test, English proficiency, high school
rank, age, sex, size and type of high school and college class. The
noncounseled students were considered the control group. Both groups
were interviewed one year after counseling and rated on an Adjustment
scale which centered around educational-vocational progress. The re
sults of this study indicated that:
1. The counseled students rated significantly higher
on the Adjustment scale.
2. The counseled students earned significantly better
grades than noncounseled students — 2.13 to 1.97
respectively (on a four-point scale).1
A study was conducted by G. Keith Doian at Arrowview Junior High
School of eight boys and two girls who were enrolled in the seventh
grade remedial reading class. These students were paired according to
chronological age, sex, intelligence scores on the Thorndike group test
and the scores on the Standard Achievement Test, grade placement, and
scores made on the San Diego Inventory of Reading Attitude, a scale
developed by the San Diego County Department of Education. These stud
ents who were enrolled in a formal reading program made up the first
^David P. Campbell, "A Counseling Evaluation With a 'Better1
Control Group," Journal of Counseling Psychology, IV, No. k (1963),
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control group and the experimental group.
From the remaining seventh grade students enrolled at Arrowview
Junior High School, a second control group was selected on the same
basis as the experimental and first control group except for the scores
on the attitude test. These students were not enrolled in remedial
reading.
After these students were selected, counseling sessions were held
over a six-month period with the students in the experimental group.
The experimental group and the first of the two control groups were
retested on the attitude scale and on the Stanford Achievement Test
at the end of this research period; whereas, the second control group
was retested on the achievement test only.
The following conclusions were made as a result of the study:
1. The learning process can be limited by attitudes toward it
which can be altered in a positive and favorable direction through a
program of effective counseling.
Positive changes occurred as evidenced by the counselees1
early and later statements which reflected insight and alterations in
personality structure.
2. Significant differences can be obtained in reading achieve
ment scores between students in a reading class who have been indivi
dually counseled and those who have not.
Since the only known intervening variable was the counseling
program, the evidence supports the proposition that effective coun
seling can change self-concepts enough to influence positively a score
on a test of an educational skill such as reading.
3. Significant differences can be obtained in reading achieve
ment scores between students who have been counseled and are enrolled
in a reading classJ
'g. Keith Dolan, "Effects of Individual Counseling on Selected
Test Scores for Delayed Readers," The Personnel and Guidance Journal,
XLII, No. 9 (196A-), 918.
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At Trona High School an experimental study was designed to de
termine the effect of group guidance and individual counseling as modi
fiers of behavior in the classroom. In order to measure the change of
behavior of the students in the experiment, citizenship grades were
used. At the end of the school year, the citizenship grades of the
junior class of seventy were averaged and the students were.ranked
according to these averages.
Selected for study were the lowest thirty which were divided into
three groups of ten each by random selection. The first ten were placed
in Group A, the second ten were placed in Group B, and the third ten
made up Group C. This experiment was carried out the first quarter of
the senior year. Groups A and B were counseled, but Group C received no
counseling and thus became the control group.
According to the article "Effect of Group Guidance and Individual
Counseling on Citizenship Behavior11 in The Personnel and Guidance Jour
nal, when the citizenship grades were gathered and tabulated at the end
of the quarter, Group A changed significantly at the 0.05 level of con
fidence, Group B changed significantly at the 0.05 level of confidence
but Group C did not change significantly.
All of the fore-mentioned studies seem to reinforce the fact that
individuals do change after having experienced counseling. However,
there are other studies which indicate negative outcomes, for all stud
ies do not show favorable results.
The Cambridge Somerville Youth Study of delinquency prevention
conducted by Powers and Witmer in 1951 was an impressive, well-designed
study of six hundred and fifty boys divided equally in experimental and
2k
control groups over approximately a ten-year period. Regarding the
effects of psychotherapy on the boys, "The results were utterly nega
tive; in fact, if anything, the controls may have been slightly better
off than the experimentais at the conclusion of the experiment."
According to Campbell in The Results of Counseling: Twenty-Five
Years Later, Guthrie and O'Neill found no differences between groups
of students who had received different amounts of dormitory counseling.
Tyler in The Work of the Counselor also reports negative results
of counseling. Jesness1 1955 study did not find differences between
thirty-one counseled college freshmen and twenty-nine "wait" controls
on any of nine variables having to do with personality change. It is
also reported by Tyler that Kaess and Long in 195** reported less favor
able results between a compared counseled and uncounseied group of en
gineering students at City College in New York who had the same educa
tional background. The groups did not differ in scholarship or job
satisfaction.
In an article published in 1952, Eysenck presented evidence which
resulted in his flat statement, "the figures fail to support the hypo-
thesis that psychotherapy facilitates recovery from neurotic disorder."
Reported in the Spring 1968 edition of Counselor Education and
Supervision! in 1957* Levitt presented evidence which caused him to
come to a conclusion similar to Eysenck. Levitt stated, after comple
ting his study, that the results failed to support the point of view
E. Bergin, "The Effects of Psychotherapy: Negative Re
sults Revisited," Journal of Counseling Psychology, X, No. 3 (1963),
245.
Dugald S. Arbuckie, "Current Issues in Counselor Education,"
Counselor Education and Supervision, VII, No. 3 (1968), 2^9
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that psychotherapy with "neurotic children" is effective.
In more recent years Bergin and Charkhuff have questioned the
effectiveness of counseling and psychotherapy. In a chapter of a book
published in 19&7, as reported by Arbuckie, Bergin states regarding the
efficacy of psychotherapy, "Most controlled studies of psychotherapy
reveal no significant effect of treatment," Arbuckie further states
that in a recent book edited in 19&7 by Berenson and Charkhuff, it is
reported, ". . . there are no professional training programs which
demonstrated their efficacy in terms of a translation to constructive
2
behavioral gain in clients."
The various studies reported above do not, of course,
refer only to the effects in a clinical or medical setting.
They hold just as true for schools and children in them.3
In a study which won a research award from the American Personnel
Guidance Association, Gonyea in 195** reported that the relationship be
tween the extent to which counselors developed the "ideal therapeutic
relationship" and degree to which their clients reported themselves to
be improved was a negative one.
In conclusion, when considering counseling effectiveness-ineffec
tiveness, the following conclusions can be made: (a) certain unspecified
kinds of counseling are effective; (b) under unspecified conditions in
dividuals who are counseled and those who are not show similar average
outcomes; however, the counseled show a greater variability; and (c)





PRESENTATION AND ANALYSIS OF THE DATA
This chapter is devoted to a statistical analysis of data derived
from the results of an Opinionnaire and two other data gathering instru
ments, which were administered to a select group of clients attending a
student counseling center during the 1967-68 Academic school year.
In addition to the Opinionnaire, other instruments employed were
the California Test of Personality and the Kuder Prefejr^ncjBjtecor<ijLVgca-
tjonaj). They were administered prior to the counseling experiences and
immediately following them to determine any behavioral changes which
counseling could have influenced.
The Opinionnaire, containing thirty items, was completed at the
end of the counseling experiences. This instrument supplied information
that was useful to the writer in making an adequate evaluation of coun
seling services offered the students.
Table 1 contains pre- and post-test self-reliance scores of boys
on the California Test of Personality. The scores of two students in
creased on the post-test, whereas the scores of the other three remained
the same.
Table 2 contains pre- and post-test sense of personal worth scores
of boys on the California Test of Personality. The performance of three

























test, and the other two scores remained the same.
TABLE 2






















Table 3 contains boys1 pre- and post-test sense of personal free
dom scores on the Ca.1 ifornja Test_jof Persona 1 ity. All students' test
performance improved on post-test, except one. No decrease was noted.
Table k contains boys' pre- and post-test feeling of belonging
scores on the California Test of Personality,. The behavior of three
students changed. One student's behavior was less on ths post-test than
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on the pre-test. Others remained the same.
TABLE 3



















































Table 5 contains boys' withdrawing tendencies pre- and post-test
scores on the California Test of Personality. The behavior of all stud
ents changed, except one. However, two students' test scores decreased
on the post-test, whereas the behavior of one student remained the same.
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TABLE 5






















Table 6 contains boys' nervous symptoms pre- and post-test scores
on the California Test of Personality. The test scores of three students
increased on the post-test, but other scores did not change.
TABLE 6

























Table 7 contains boys' pre- and post-test social standards scores
on the California Test of Personality. The test scores of three students
increased on the post-test; however, one student's score decreased, and
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one remained the same.
TABLE 7






















Table 8 contains boys' pre- and post-test performance on social
skills of the California Test of Personality. The scores of four
students increased on the post-test, whereas the score of one person
decreased on the post-test.
TABLE 8

























Table 9 contains boys1 pre- and post-test anti-social tendencies
scores on the California Test of Personality. The test scores of three
students remained the same, while those of two other students decreased
on the post-test.
TABLE 9
BOYS1 ANTI-SOCIAL TENDENCIES SCORES






Table 10 contains boys' pre- and post-test family relations test
scores on the California Test of Personality. The test scores of three








































Table 11 contains boys1 pre- and post-test school relations
scores on the California Test of Personality. The test scores of two
students increased on the post-test. Whereas, those of three others
remained the same on the post-test.
TABLE 11
























Table 12 contains boys' pre- and post-test performance on the
community relations section of the California Test of Personality.
Only one person's score increased on the post-test, while two others
decreased, and the other two remained the same.
TABLE 12


























Table 13 contains girls' pre- and post-test self-reliance scores
on the California Test of Personality. The test scores of three stud
ents remained the same on the post-test, while that of one decreased
sharply, and that of another increased.
TABLE 13
GIRLS' SELF-RELIANCE SCORES






Table 14 contains girls' sense of personal worth pre- and post-
test scores on the California Test of Personality. The performance of
two students remained the same, whereas that of the others improved on
the post-test.
TABLE 14
GIRLS' PERFORMANCE ON SENSE OF PERSONAL WORTH
Subject Pre-Test Post-Test Changes
1 12 12 0
2 15 15 0
3 12 15 3
4 14 15 1





























Table 15 contains girls' sense of personal freedom pre- and post-
test scores on the California Test of Personality. The scores of three
students decreased on the post-test, while that of two increased.
TABLE 15







Table 16 contains girls' pre- and post-test scores on the feeling
of belonging section of the California Test of Personality. The scores
of three students decreased on the post-testj however, those of the other
two remained the same.
TABLE 16


























Table 17 contains girls' withdrawing tendencies pre- and post-
test scores on the California Test of Personality. The scores of three
students increased on the post-test, that of one student decreased, and
the other one remained the same.
TABLE 17
GIRLS' WITHDRAWING TENDENCIES SCORES
Subject Pre-Test Post-Test Changes
1 7 8 1
2^8 k
3 9 7 • -2.
k 15 15 ■ 0 . ..
5 10 JIJ 1
Table 18 contains girls' nervous symptoms pre- and post-test
scores on the California Test of Personality. The scores of four stud
ents increased on the post-test, while that of one decreased slightly.
TABLE 18


























Table 19 contains pre- and post-test social standard scores of
girls on the California Test of Personality. The scores of three stud
ents decreased on the post-test, whereas those of the other two increased
slightly.
TABLE 19
GIRLS' SOCIAL STANDARD SCORES






Table 20 contains girls' social skills pre- and post-test per
formance on the California Test of Personality. The scores of two
students decreased on the post=test, those of two others increased, and
that of the other remained constant.
TABLE 20
GIRLS' SOCIAL SKILLS SCORES



























Table 21 shows girls' pre- and post-test anti-social tendencies
scores on the California Test of Personality. The scores of three stud
ents deceeased on the post-test, while those of two other increased
slightly.
TABLE 21 ,
GIRLS' ANTI-SOCIAL TENDENCIES SCORES




















Table 22 contains girls' pre- and post-test family relations scores
oh the California Test of Personality. The scores of three students de
creased on the post-test; however, those of the other two increased.
TABLE 22
GIRLS' FAMILY RELATIONS SCORES





















Table 23 represents girls' school relations pre- and post-test
scores on the California Test of Personality. The scores of two students
increased, those of two others remained the same, and that of one other
decreased.
TABLE 23
GIRLS' SCHOOL RELATIONS SCORES






Table Zk contains girls' pre- and post-test performance on the
community relations section of the Ca1i form a Test of Per sona1i ty. The
scores of three students increased on the post-test while those of two
others remained the same.
TABLE 2k



































Table 25 contains a combination of boys' and girls' total pre- and
post-test scores on the personal adjustment section of the California
Test of Personality. The scores of seven of the ten students participa
ting in this study increased on the post-test, those of two remained the
same, and that of one decreased.
TABLE 25













Table 26 represents a combination of boys' and girls' total pre-
and post-test scores on the social adjustment section of the California
Test of Personality. The scores of five students increased on post-test,
those of four students decreased, and that of one remained the same.
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TABLE 26













Table 27 contains a combination of boys' and girls' total adjust
ment pre- and post-test scores. The scores of seven students increased
on the post-test, while those of three others decreased.
TABLE 27















Table 28 presents a statistical analysis of boys' pre- and post-
test scores on the personal adjustment section of the California Test
of Personality. The results of these statistical analyses show that no
significant differences existed between any of the pre- and post-test
means. It is interesting to note the fact that the greatest difference
between pre- and post-test means appeared in the test scores on sense
of personal freedom. Mild differences were found in all areas except
withdrawing tendencies and nervous symptoms. In these two cases, mild
differences favored the pre-test.
TABLE 28




Section of Test Pre-Test Post-Test Between Means "t".








































Table 29 contains a statistical analysis of boys' pre- and post-
test scores on the social adjustment section of the California Test of
Personality. Statistical analyses of these data reveal no statistically
significant differences between the means of the pre- and post-tests.
However, there was a mild tendency for the means of post-test to be
slightly greater. The counseling services could have been one of the
forces causing these statistical insignificant differences between the
means of students' pre- and post-test performances. This cannot be said
with certainty because of an inadequate control over all other variables
not directly studied. This fact has been acknowledged earlier as a
serious weakness of this study. The influence of counseling might have
revealed itself more strongly if the counseling activities had continued
over a much longer period of time. Also the students might have needed











































Table 30 contains a statistical analysis of girls' pre- and post-
test scores on the personal adjustnent section of the Caiifornia Test of
Personality. Statistical analyses of these data revealed no significant
differences between means of pre- and post-tests. There was a mild
tendency for the means of post-test to be greater.
TABLE 30






























































Table 31 contains a statistical analysis of girls' pre- and post-
test scores on the social adjustment section of the California Test of
Personality. Statistical analyses of these data show no significant
differences between means of pre- and post-test scores. There was a
mild tendency for the means of the post-test to be greater.
TABLE 31






































Table 32 contains a statistical analysis of a combination of boys1
and girls' total pre- and post-test scores on the California Test of
Personality. Statistical analyses reveal no significant difference be
tween means of pre- and post-test scores. However, there was a fairly
strong tendency for the means of post-test to be greater than means of
the pre-test.
TABLE 32
STATISTICAL ANALYSIS OF A COMBINATION OF BOYS' AND GIRLS'






















To determine how the clients viewed the counseling experiences,
an opinionnaire was completed by each client. Table 33 contains stud-
ents1 responses to opinionnaire items.
TABLE 33
STUDENTS' RESPONSES TO OPINIONNAIRE ITEMS
Student Responses
Her rer
Opinionnaire Items Yes Cent No Cent Total Cent
1. Would you have liked to
talked with your counselor
more often? 5 16.0 5 28.0 10 20.0
2. Did you feel free to dis
cuss all of your problems




Opinionnaire Items Yes Cent No Cent Total Cent
3. At times were you pretty
bored with the inter
view? 2 6.0 8 Mt.O 10 20.0
k. Did you find it easy to
relax? 8 25.0 2 11.0 10 20.0
5. Did you feel that the
counselor was really
trying to help you? 10 31.0 0 0 10 20.0
6. Did you know most of
the time what the coun
selor was trying to get
at? 8 19.5 2 10.5 10 16.7
7. Were you embarrassed
during the interview? 0 0 10 52.6 10 16.7
8. Do you feel that there
was sufficient privacy
during the interview? 5 12.2 5 26.3 10 16.7
9. Did you feel that your
counselor was interested
in you and your problem? 10 24.4 0 0 10 16.6
10. Do you feel that your
counselor made an effort
to know you well? 10 Zk.k 0 0 10 16.6
11. Do you think your counse
lor helped you to under
stand better your in
terests, personality,
strengths, and weak
nesses? 8 19.5 2 10.5 10 16.6







Little I am not Per
or none Certain Total Cent
A. Using your spare
time.










































































A Great Some- Little I am not Per







lems both now and
in the future
K. More accepting of
myself as I am.
L. Feeling of self-
reliance.
M. Facing life real-
istically.
N. Feeling of belong
ing.




























Totals 29 17 22 70 100.0
On the opinionnaire, students were asked to check the number of
times they saw their counselor. Six students indicated that they saw
their counselor five times, and four students indicated that they saw
their counselor more than five times.
Students were also asked to mention educational, vocational, per
sonal and other problems which they discussed with their counselor. The
following are problems cited:
Educational Problems
1. Giving up leisure time for studying.
2. Subjects liked best and least and why.
3. Specific problems encountered in certain classes.
k. Becoming a better student.
5. Receiving unfair grades.
Vocational Problems
1. Scores on the Kuder Preference Record (Vocational)
2. Vocational plans for the future.
3. Becoming an engineer.
Personal Problems
1. Problems with girls.
2. Having more girl friends than boy friends.
3. Being unpopular with boys.
k. Problems with married men.
5. Feeling relaxed around friends.
6. Getting along with people in the community.
Students were asked to indicate what they gained from the inter
views. The following are the responses given:
1. "I gained a better understanding of what I must do in
order to pass my classes."
2. "I gained a new way of solving my problems."
3. "I gained from my counseling interviews that having friends
is important."
k. "Well I learned the right way to handle my problems in a
sensible grown up way."
5. "I gained a lot from the interviews about different things,
especially about my school work, my teachers, and how to
handle problems with them."
6. "I don't know."
7. "Nothing."
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Students were asked to make suggestions which they thought would
make counseling more valuable to them. One student Indicated that coun
seling would be more meaningful if he could have an interview with a
counselor everytime he had a problem.
The responses to the opinionnaire items revealed the respondents'
reactions were wholesome generally. However, there were some unwholesome
reactions in some significant areas, e.g., half of the respondents indi
cated they would not like to talk with their counselor more frequently,
and eighty per cent of them said they were pretty bored sometime with
the counseling interview. It is likely that the more wholesome the re
lationship between counselor and counselee the more favorable the respon
dents' responses were, and vice versa. This point of view raises a sig
nificant question. Were respondents' responses reflections of the effects
counseling experiences had on them, or were they reflections of their
feelings toward the counselor? They could have been either. It is con
ceivable that they could have been combinations of these. This is another
reason it is impossible to isolate one factor and speak specifically of
its influence in this study or similar ones.
The counselees1 responses to items in the Kuder Preference Record
(Vocational) are presented in this section of the study. These respon
ses are divided into sections and counselees1 responses are presented
separately.
Table 3k contains boys1 responses to the outdoor section of the
Kuder.
These scores show two students' scores increased while two others



































These test scores revealed an improvement in all post-test scores,
over pre-test performance.









































The general trend was that of an increase in post-test scores.
The scores of two persons varied from the trend.










It is interesting to note the fact here that no improvement in test














































The data in Table 38 show that students1 performance generally in
creased on the post-test. Only one case varied from this pattern.





Student Pre-Test Post-Test Changes
, 23 18 -5
2 19 22 3
3 12 10 -2
k 27 31 ^
5 35 30 -5
Sk
The trend here was one of decrease in post-test scores. However,
two cases varied from this pattern.




Student Pre-Test Post-Test Changes
1 9 12 3
2 22 27 5
3 11 17 6
4 2k 18 -6
5 8 9 1
The trend here shows a general increase in the post-test perfor
mance. Only one case varied from this pattern.




Student Pre-Test Post-Test Chanqes_
1 26 23 -7
2 11 13 2
3 16 9 -7
k 13 8 -5
5 11 143
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The general trend was one of decrease in post-test scores. How
ever, two cases varied from this trend.
Table hi contains boys' performance in the area of social service.
TABLE k2
BOYS' SOCIAL SERVICE SCORES
Scores
Student Pre-Test Post-Test Changes
1 27 27 0
2 57 61 4
3 32 43 11
4 49 56 7
5 50 45 -5
The data here reveal a trend of general increase in post-test
scores. Only two cases varied from this pattern.




Student Pre-Test Post-Test Changes
1 55 50 -5
2 39 49 10
3 67 63 -4
4 47 k\ -6
5 56 52 -k
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The general pattern here is one of decreases in post-test scores.
Only one case varied from this pattern.
The next section of this study is concerned with the female parti
cipants' performance on the Kuder Preference Record (Vocational).









These data show a trend of general improvement in performance on
the post-test. Only one case varied from this pattern.





Student Pre-Test Post-Test Changes
1 28 37 9






















Student Pre-Test Post-Test Changes
3 27 34 7
4 22 30 8
5 18 29 I]
These data show a definite trend in that each student's post-test
score was greater than his pre-test score.









The data in this table show a trend of decrease in performance
on the post-test. However, two students' scores varied from this trend.
Table 47 contains students' scores in the scientific area.
A mild trend of improvement was shewn on the post-test. However,
again, two students' scores varied from this pattern. Table 48 contains






































































The scores in this table show that scores generally decreased on
the post-test. Only one student's score varied from this pattern.
Table 49 contains students' performance in artistic ability.
There was a general trend for post-test performance to be greater
than that of the pre-test. One student's score varied from this pattern.

















































The data in this table show a general decrease in post-test scores.
Only one student's score varied from this pattern. Table 51 contains
students' musical performance.
These scores generally increased on the post-test. However, two
students' scores varied from this pattern. Table 52 contains students'




















































The sccr es show a tendency to decrease on the post-test. Only one
student's score varied from this pattern. Table 53 contains students'
performance in the clerical area.
The trend revealed here was a consistent tendency for scores on the
post-test to be lower than those on the pre-test. Table 54 contains


































































The most significant observation one makes from these data is the
fact that statistically significant differences were found for male and
female participants in the mechanical area. This is the only area where
statistically significant differences were found for the male partici
pants. In addition to the mechanical area, statistically significant
differences were found in the areas of "outdoors" and "social service"
for the female participants.
In an experimental study where all other variables are controlled,
one would say the experimental variable produced the difference in the
experimental organism's performance. Unfortunately, the writer is unable
to speak with such certainty here, primarily because of a lack of ade
quate control of the experimental variables. However, it is interesting
to note the fact that the counseling activities affecting the mechanical
area could have either caused these real changes or they could have had
a significant effect upon these changes. Another serious factor that
could have been operating in the mechanical area especially, was that of
a bias. This observation is especially significant since a real change
occurred in this area only for both male and female participants. An
other question arises regarding the fact that more real differences were
found in more areas for the female participants than for the males.
Could the fact that the counselor was a female have caused these results?
This is tenable since no efforts were made to counter such effects.
If the counseling experiences produced or helped to produce these
statistically significant differences, it might be reasonable to specu
late that more significant changes can be effected through the effective
usage of more well planned and skillfully used counseling activities and
experiences.
CHAPTER III
SUMMARY OF FINDINGS, CONCLUSIONS, IMPLICATIONS,
AND RECOMMENDATIONS
Recapitulation of research design.--Guidance services during the
past half-century, have experienced considerable growth and expansion.
The need for these services has been evidenced by increasing support at
local, state, and national levels. One of the most important services
in a guidance program is that of counseling; therefore, new counseling
services are being introduced. One of the new counseling services
offered in colleges and other institutions of higher learning is the
student counseling center. Atlanta University makes use of a guidance
and counseling center as part of the National Defense Education Act
Guidance and Counseling Program.
The writer hypothesized that the counseling services offered the
students, utilizing the center, would have some effect upon their per
sonality changes. Also, it was the writer's notion that the more one
knows about how the clientele viewed these services, the more readily
they could be evaluated in terms of improving, expanding or discontinuing
the present services.
This chapter summarizes the study with reference to the problem,
methodology, and related literature. It also brings into focus the




Problem and methodology.--The problem with which this study was
concerned was that of determining the effect that practice counseling,
as part of training in counseling and guidance would have on high school
students.
More specifically, the study dealt with the ascertainment of the
extent to which the subjects experienced changes in their personal and
social adjustment and vocational preferences. The opinions of subjects,
as to the value of the counseling experiences, were also ascertained.
The descriptive survey method of research was used. The subjects
used in this study were ten purposively selected students from Luther
Judson Price High School in Atlanta, Georgia.
In investigating the effects of counseling on personality changes,
the writer used the California Test of Personality to determine personal
and social adjustment, the Kuder Preference Record (Vocational) to deter
mine interests of students, and an unvalidated opinionnaire to ascertain
the clients' opinions of the counseling experiences.
Summary of related literature.—In surveying the literature related
to the theme of this study, the writer found studies which revealed posi
tive and negative outcomes of counseling. A study by Peter F. Merenda
revealed that counseled students, as opposed to non-counseled students,
expressed a more favorable attitude. Also greater stability was indica
ted by the counseled students in terms of persistency in educational and
vocational choices, as well as in carrying such plans through to fulfill
ment.
Rothney, loc. cit., p. 468.
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Results of the Arlington Study show that the guided students re
vealed a greater feeling of security and they described themselves as
better adjusted on the job or in school; in addition, they had better
information about how to meet their problems.'
Leona Tyler, in her book, The Work of the Counselor, states that
J. W. Love found some favorable changes in personality test scores and
reports from outside sources of a counseled group when compared to a con
trol group.
In a study by Williamson and Bordin, it was found that, when a
counseled group was matched with a non-counseled group, the counseled
2
students rated significantly higher on the adjustment scale.
All of the fore-mentioned studies seem to reinforce the fact that
individuals change after having experienced counseling. However, other
studies indicate opposite results.
According to Campbell, in The Results of Counseling: Twenty-Five
Years Later, a study by Guthrie and O'Neill revealed no differences be
tween groups of college students who had received different amounts of
dormitory counseling.
Tyler also reports in her book, previously cited, that Jensness1
1955 Study showed no differences between thirty-one counseled college
freshmen and twenty-nine "wait" controls on any of nine variables having
to do with personality change.
According to a report in the Spring, 1968 edition of Counselor
Rothney and Roems, loc. cit., p. 240.
2Campbe11, "A Counseling Evaluation With a 'Better1 Control
Group," p. 33^.
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Education and Supervision, the results of Levitt's study failed to sup
port the point of view that psychotherapy with "neurotic children" is
effective. In the same journal, Eysenck also reported as a result of
his study that figures fail to support the hypothesis that psychotherapy
facilitates recovery from neurotic disorder.
Summary of findings .—The following findings emerged from analyses
of the data gathered for this study:
1. No statistically significant differences were found
in any of the variables measured by the California
Test of Personality.
2. From data acquired from the opinionnaire, it was found
that:
a. The majority of the respondents felt freely to discuss
their problems with the counselor, found it easy to re
late to the counselor, felt the counselor was really
trying to help them, understood the counselor most of
the time, felt their counselor was really interested in
their problems, the counselor tried to know them well,
and the counselor helped them better understand their
interests, personality, strengths, and weaknesses.
b. Also the majority of these respondents indicated that
they tried to understand their interests and ambitions,
they tried to get along with friends and others at home,
school, and in the community, they felt more confidently
in their self-adjustments and decision-making, they
could face reality realistically, and they had a feeling
of worthiness.
3. A statistically significant difference was found only in
mechanical interest for boys.
k. Statistically significant differences were found for girls
in mechanical, outdoor, and social service interests.
Conclusions.--The following conclusions were made from the findings
listed above:
1. The major hypothesis tested in this study was rejected. How
ever, some minor and significant personality changes were
found.
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2. The counseling activities provided for these participants
were not very effective as far as causing significant
verifiable behavioral changes.
3. General1y, the majority of the respondents to the opinion-
naire had fairly wholesome attitudes toward and good work
ing relationships with their counselors.
Imp 1ications.--The following implications were inferred from the
findings of this study:
1. Since non-statistical1y significant differences were found
.consistently and since they consistently favored post-tests,
the counseling activities could have been effective, but
other factors, e.g., time, may not have been adequate to
allow these effects opportunities to manifest themselves in
behavioral changes.
2. Although the majority of the respondents had good rapport
with their counselors, adequate efforts should be made to
develop good rapport for the minority of these respondents.
3. The counseling activities were ineffective in modifying
participants' interests, as measured by the Kuder Preference
Record (Vocational).
Recommendations.—The following recommendations are made from the
implications listed above:
1. That more research of this kind be made utilizing more
well-developed research designs in which adequate concern
is given for longer durations of time, efforts to offset
influence of sex of counselor, and more we 11-developed and
skillfully implemented counseling techniques.
2. That adequate efforts be made to aid the minority partici
pants' acquisition of good rapport with their counselors.
3. That adequate efforts be made to help the students become
aware of and sensitive to their interests so they can
either strengthen or change these interests where necessary.
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DIRECTIONS: Answer the following questions by placing a check in the
appropriate space.
1. Approximately how many times did you see your counselor?
Once Twice Three times....._.. Four times__ m
Five times more
2. Would you have liked to talk with your counselor more often?
Yes No
3. Did you feel free to discuss all of your problems with your counselor?
Yes Ho
If not, why?_
k. At times were you pretty bored with the interview?
Yes No
5. Did you find it easy to relax with your counselor?
Yes No.
6. Did you feel that the counselor was really trying to help you?
Yes No





8. Were you embarrassed during the interview?
Yes No
9. Did you think that there was sufficient privacy during the
interview?
Yes No
10. Do you feel that your counselor was interested in you and your
problem?
Yes No
11. Do you feel that your counselor made an effort to know you well?
Yes__ No
12. Do you think that your counselor helped you to understand better
your interests, personality, strengths and weaknesses?
Yes No







)k. What did you gain from the counseling interviews?^
15. Do you have any suggestions which you think might make counseling




DIRECTIONS; Please check the proper column for each item.
Areas of Help The Counselor Helped Me
Problem A Great Some- Little I am not
Deal what or None Certain
A. Using your spare time.
B. Taking part in school and
community affairs.
C. Getting a Job.
D. Getting along with friends
and others at home, school
or in the community.
E. Preparing for future
education.
F. Understanding your in
terests and ambitions.
G. Conducting your own
business affairs.
H. Discovery of things best
suited to do or be happi
est doing both while in
school and after school.
7k
Part II (Continuted)
The Counselor Helped Me
A Great Some- Little or I am not
Area of Help Deal what None Certain
Problem
I. Making progress toward
chosen goals while in
school and after
school.
J. Increasing capacity and
self-confidence in mak
ing decisions and sol
ving adjustment prob
lems both now and in
the future.
K. More accepting of my
self as I am.
L. Feeling of self-reliance.
M. Facing life realistically.
N. Feeling of belonging.
0. Feeling of being worthy.
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